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ABSTI^CT 

This booklet provides a brief review of programs 
selected by school administrative units in North Carolina that 
received mini-grants, funded by the Department of Public Instruction 
Support Services Area and designed to enhance educational programs. 
These exemplary educational programs were made available through the 
National Diffusion Network (NDN). Subject areas among NDN programs 
are mathematics, science, and technology, including use of the 
compute? • There are also programs in writing, reading, language arts, 
social studies, and programs for gifted and talented student. Some 
programs are designed to improve inservice and preservice education, 
adult education, and health and physical education. A brief 
introduction to the booklet describes the work of the NDN. This is 
followed by descriptions of the programs that include information on: 
(1) what the program is; (2) what it provides; (3) the program* s 
effectiveness and expectations; and (4) the North Carolina schools 
currently using the program. (JD) 
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During the 1985-86 school year, the Support Services Area of the Department of Public Instruaion 
established the Mini-Grant Initiative. This initiative provides op^rtunities for local school admin- 
istrative units to strengthen, expand, and enhance their educational programs using a minimum amount 
of time and resources, while gaining maximum benefits for students and teachers. 

Funds from several programs in the Support Services Area— child nutrition, exceptional children, 
E.C.I A Oi^ter 1, E.C.I A Ch^ter 2, and migrant education— were pooled to support the mini-grant 
initiative. In December, 1986, the State Board of Education approved aUocations totalling 1302,640 for 82 
separate mini-grant prefects. Sxty-three (63) different administradve units received these grants, and 
thirty-two (32) different National Diffusion Network programs were adqjted 

Our goal is to make every school in North Carolina an effective school, and we believe tne installation 
of proven effective programs can he^ make effective schools. 

"Effective Programs Make Effective Schools" provides a brief review of the programs selected by 
administrative units during the 1986-87 school year. I encourage you to read this publication to learn 
how some of North Carolina's schools are using NDN programs to strengtlien the education of young 
people. 




, State Superintendent 
of Public instruction 
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YOU WANT TO KNOW 
MORE ABOUT THE NDN 



WHAT IS THE N ATIONAL DIFFUSION NETWORK? 

The National Difiiision Nctworic (NDN) is a federally funded system that makes exemplary educational 
programs available for adoption by schools, colleges and other institutions. 

It does so by providing dissemination fiinds to exemplary programs, called Developer Demonstrator projects, 
for two purposes: ( 1 ) to make public and nonpublic schools, colleges and other institutions aware of what they 
offer 2ind ( 2) to provide training, materials and follow-up assistance to schools and others that want to adopt 
them. 

NDN also provides funds to State Facilitators whose job is to serve as matchmakers between NDN programs and 
schools and organizations that could benefit from adopting the programs. 

WHAT MAKES THE NDN DEVELOPER DEMONSTRATOR PROJECTS DIFFERENT FROM COMMERCIAL 
PRODUCTS? 

Several important things. NDN Developer Demonstrator project staff do not just hand a program to a school and 
expect the school to figure out how to use it. instead, NDN program directors help local schools adopt their 
programs to suit each school's unique needs. To do that, the director of the program provides training lasting 
from one day to a week or more to staff members in the adopting school. The director also provides follow-up 
assistance in the form of additional training, visits, telephone consultation and newsletters. Sometimes a 
program director or a S'ate Facilitator arranges for all adopters of a particular program in a region or state to 
form a network so they can share successful approacnes and solve common problems. All NDN services are 
provided at little or no cost to adopters. 

HOW DOES NDN ASSURE THAT A PROGRAM IS EFFECTIVE AND WORTHY OF REPLICATION IN 
OTHER SCHOOLS? 

Before a program can become eligible for funding as a part of the NDN, it must be approved by the Department 
oi Education's Joint Dissemination Review Panel (JDRP). A program requesting a review by the panel must 
provide evaluation data that prove that the program is effective in the school in which it was developed or field 
tested, and that it could be used successfully in other schools. By October, 1984, 383 programs had been 
approved by the panel, and 90 of them were recei\ing federal dissemination funds to help other schools adopt 
them. 

WHAT KINDS OF PROGRAMS ARE AVAILABLE FOR ADOPTION THROUGH THE NDN? 

NDN programs can meet the needs of students of every age— preschool through adult— and the needs of 
teachers, administrators, and other school persofinel. 

Subject arc?" represented among the NDN programs are mathematics, science, and technology, including use of 
the computer and calculator for enhancing learning in various subjects. There are also programs in writing, 
reading, language arts, social studies, and programs for gifted and talented students. 

Some programs are designed to improve pre-service and in-service teacher training Other fields represented 
include special education, career and vocational education, adult education, and health and physical education 
Some programs are directed toward processes to improve school administration and management and thereby 
improve instruction. 
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IS IT POSSIBLE TO SEE A DEVELOPER DEMONSTRATOR PROGRAM IN ACTION? 

Yes. Each Developer Demonstrator program receiving fedora! dissemination founds maintains a demonstration 
classroom or school where visitors are welcome. These programs are located across the United States. In 
addition, many of the programs have demonstration sites in states other than the one in which they were 
developed. NDN State Facilitators can arrai^e for isits to a demonstration school or to an adoption site. 

HOW DOES A SCHOOL MAKE AN ADOPTION? 

The first step is to contact one of the NDN State Facilitators, Their job is to help schools and other 
organizations learn about and adopt NDN «^rograms. Often, for example, they hold "awareness conferences" 
featuring one or more NDN programs and invite educators to attend. They also work with educators in 
identifying the needs in a particular school and in determining which NDN program offers a solution When a 
school decides to adopt an NDN program, the faciliutor arranges for the program's dcvel(q)er to provide 
training to staff in the adopting school. In addition, if a school requires financial assistance to make an adoption, 
the facilitator usually knows about funding sources and procedures for applying for a grant under various 
federal, state or local programs or from private foundations or industry . Some facilitators sponsor meetings for 
administrators on how to apply for financial assistance. 

WHAT IF THE PROGRAM A SCHOOL WANTS TO ADOPT IS LOCATE D IN ANOTHER STATE? 

That's no problem; the NDN was developed so that educators would have access to exemplary programs, 
wliether these programs are located in the same state or not. NDN brings the program to the school or district 
that wants it. 

HOW MUCH DOES IT COST TO ADOPT AN NDN PROGRAM? 

The cost varies. NDN's aim is to provide adoption assistance at minimal cost. State Facilitatois are supported by 
NDN grants, so there is no cost for their services, and there is little or no cost for training. An adopter usually 
pays for any required curriculum materials and for release time for teachers to attend training. Some schools 
help meet adoption costs with a grant under a sute pix)gram of CnaptcT 1 and 2 of the Education Consolidation 
and Improvement Act or with funds fi'om other sources, including the private sector 

WHAT IS THE RESPONSIBILITY OF A SCHOOL IN MAKING AN ADOPTION? 

Each Developer Demonstrator program has basic requirements to be met by adq>ters. Adopting schools, for 
example, are usually required to implement certain basic features of the program, such as regular monitoring of 
students' academic progress or the use of certain activities. Some programs may require the adopting schools to 
compile pre- and post-test scores or other appropriate measures of effectiveness and growth m order that the 
adopted program'*" benefits can be accurately evaluated. Each adopter agrees to an adoption plan which outlines 
roles and responsioilities of the parties concerned 

CAN NDN REALLY HELP SCHOOLS IN NORTH CAROLINA? 

Many teachers, administrators and other educators think so. In 1985-86 alone, NDN programs w^re installed in 
more than 1,000 schools in North Carolina. An estimated 1,900 teachers and 195 sch(K)l administrators 
received training in the use of NDN programs; approximately 68,000 students were served by these adoptions 
Several evaluations of the NDN show that it is meeting its goal of helping schools improve education through 
the dissemination of effective programs. 

WHERE CAN YOU GET MORE INFORMATION ABOUT NDN PROGRAMS? 

CONTACT; V. Alean Miller, Sute Faciliutor 
North Carolina Faciliutor Project 
North Carolina Department of Public Instruction 
Raleigh, North Carolina 27603-1712 

(919)733-7037 

Information about specific Developer Demcjnstrator programs may also he obtained from the address shown 
above. 
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WHAT THEY ARE SAYING 



RLTM 

• A thoroughly useful workshop — 

Teacher 

• A great benefit to me — 

Teacher 

• Very applicable to my classroom — 

Teacner 

• What a gicat way to lOuh typing and 4>eiling skills. A good supplement to reading instruction.— 

Teacher 

CERES 

• Fantastic! Impressed. Interesting. Looking forward to geniiig the program started in my class — 

Teacher 

• Time wcU spent. I feel our students will benefit greatly.— 

Teacher 

CLIMB 

• I really like the way CLIMB is organized— it will help us with the North (arolina Competency 
Curriculum.— 

Teacher 

• I thought the workshop was excellent. All the ideas were helpful and the CLIMB individual record per child 
will be an important addition to our cumulative folders.— 

Teacher 

• The tr?ining was great. The CLIMB program with the organizcxl listing of skills encourages teachers to use 
textbooks as a tool and not an absolute guide — 

Teacher 

EPSF 

• I am looking forward to implementing the program — 

Teacher 

• This is the program IVe been looking for— 

Teacher 
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ICE 

• The program is well outlined and doesn't take too much planning time — 

Teacher 

• rm introduced to many practical ideas that I know that I can use — 

Teacher 

• The overall program seems to be very good and very needed Finally, I have something to use to get child- 
ren thinking that will be educational and fiin — 

Teacher 

KIDS KITS 

• KIDS KTfS has made me more aware of the curriculum, more in tune with my collection and its 
development, more re^nsive to teacher needs, more involved with the students on a one-toone basis, 
and has increased my role in demonstrating to the teachers and students a variety of ways of sharing their 
newly acquired knowledge through produaion techniques.— 

Media Coordinator 

• I think KIDS KITS are absolutely fantastic. My class was motivated just by looking in the box and seeing all 
of these materials right at their fii^ertips. They were so eager and proud to show off their work— 

Teacher 

• It makes k ming so much more excitii^— 

Teacher 

• Andy was just beaming when he came home from school. He couldn't wait to tell us what they had been 
doing with KIDS KITS. 1 think it's wonderful — 

Parent 

SJNEP 

• 1 was inpresscd by the scq)e of what was presented in a few hours. — 

Teacher 

• Excellent hands-on activities- 

Teacher 
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BLTM 

(Basic Literacy Through Microcomputers) 

BLTM IS- 

□ An instructional program that enhances reading achievement and keyboard skills with mastery built 
into the program. 

□ A program that uses a phonetic approach to reading with the microcomputer or electric typewriter 
being an essential component. 

□ A program in which the computer does not replace the teacher in instructing, but rather provides 
opportunities for students to master skills through reinforced practice. 

□ Nationally validated for grades one and three, has also been used in grades 2-8 
BLTM PROVTOES— 

□ Teacher texts including Teaching Letter Names and Sounds, Teaching New Words Through 
Phonics, and Eliciting Re^nses and Proofing Skills Through Dicution. 

□ The computer program and materials and a set of four disks. 

□ Typii^ and computer tests. 

□ A one-day training session. 

BLPd EFFECTIVENESS AND EXPECT^.TION— 

□ Students demonstrated sif^nificantly higher level scores than comparison students as measured by the 
Gates-MacGinite Reading Tests. Typewriting and computer usage skiUs were also higher as were 
visual and auditory memory skills. 

BLTM USERS- 

Teachers- 5 

Students- 125 Administrators- 2 

Teachers- 10 

Students- 200 Administrators- 1 

Teachers- 14 

Stud'^nts- 1 50 Administrators- 3 



□ GASTON COUNTY SCHOOLS: 
n UNION COUNTY SCHOOLS. 

□ VANCE COUNTY SCHOOLS 



BLTM was developed in Utah. 
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BOOKS AND BEYOND 



BOOKS AND BEYOND IS- 

□ Designed to improve the reading skills of students by motivating them to read more and watch television 
less. 

□ Nationally validated for students in grades K-8. 
BOOKS AND BEYOND •PROVIDES— 

□ A program th .1 >roducc$ positive changes through incentives to read more outside of school. 

□ Assured succCi. for students throu^ a self-pacing, individualized approach. 

□ Parent education and student self-monitoring techniques that allow the participants to become more 
aware of their allocation of time between recreational reading and television viewing. 

□ A one half-day training session and the BOOKS AND BEYOND manuals. 

BOOKS AND BEYOND EFFECTIVENESS AND EXPECTATION- 

□ Participants in the program demonstrated significant g^ins in reading when compared with a control 
group study as measured by the CTBS Reading Test, 

BOOKS AND BEYOND USERS— 



□ 


BEAUFORT COUNTi^ SCHOOLS: 


Teachers- 


35 










Students- 


1057 


Administrators- 


8 


□ 


DARE COUNTY SCHOOLS: 


Teachers 


2 










Students- 


50 


Admmistrators- 


1 


□ 


DAVIE COUNTY SCHOOLS: 


Teachers- 


8 










Students- 


955 


Administrators- 


2 


□ 


HOKE COUNTY SCHOOLS: 


Teachers- 


66 










Students- 


550 


Administrators- 


3 


□ 


RED SPRINGS CITY SCHOOLS: 


Teachers- 


65 










Students- 


550 


Administrators- 


3 



BOOKS AND BEYOND was developed in California. 
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BOOKS AND BEYOND 

Upchurch Junior High 

Hoke County Schools \ 4 
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CERES IS- 



□ A career education infusion program in which students practice their basic skills as they dc"vclop 
attitudes and decision making skills in a worldof-work mode 

□ Regarded as a viable drof)out prevention program, 
n Nationally vahdated for grades K- 12. 

CERES PROVIDES- 

□ A con^)rehensive program in the basic academic and employability skills necessary for competent, 
productive performance both in school and after leaving school. 

□ A program tailored to the develop mental ages of students at the different grade levels. 

□ Materials that are flexible, self-contained, and do not require extensive supplementary resource. 

□ A systematic plan to enhance and strengthen the invohcment of local business and community groups 

CERES EFFECTIVENESS AND EXPECTATION— 

□ The overall efiectiveness of CERES was assessed using pie- and post .csts. Project students gained 
25-45% more knowlec^ related to the project objectives than did comparison students 

CERES USERS— 

□ NORTHAMPTC J COUNTY SCHOOLS: Teachers - 12 



□ PITT COUNTY SCHOOLS: 



Students - 250 
Teachers - 26 
Students - 670 



Administrators - 4 



Administrators - 1 



CERES was developed in California. 
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CLIMB 

( Coordinated Learning Integration-Middlesex Basics) 

CLIMB IS— 

□ A program for excellence in basic skills in reading and mathematics. 

□ Nationally validated for students of all ability levels, K- 1 2. 

CLIMB PROVIDES— 

□ A management design for coordinatii^ and integrating classroom and support ^rsonnei using existing 
ii'structional materials. 

□ A teacher-developed, teacher-tested curriculum. 

□ An evaluation system in the form d* criterion-referenced tests for each skill identified in the skills arrays. 

□ A recon]keq>ing system that monitors students* progress, K- 1 2. 

□ A twoKlay training conqxxient that includes methods for utilization of the curriculum con^nents, 
correlation of the local school district curriculimi materials to the CLIMB skills arrays, administrative 
tactics for coordinating classroom instruction with siq^port personnel, and methods for incorporating 
basic skills into all content areas. 

CLIMB EFFECTIVENESS AND EXPECTATION— 

□ Statistically significant growth over a four-year period u^i^ standardized tests; 50% reduction in the 
conq)ensatory education populatioa 

CLIMB USERS- 



□ 


ALEXANDER COUNTY SCHOOL: 


Teachers 


- 14 










Students 


- 2250 


Administrators 


-8 


□ 


BRUNSWICK COUNTY SCHOOLS: 


Teachers 


- 20 










Students 


- 500 


Administrators 


-3 


□ 


DURHAM CITY SCHOOLS: 


Teachers 


- 16 










Students 


- 330 


Administrators 


-2 


□ 


GOLDSBORO CITY SCHOOLS: 


Teachers 


- 10 










Students 


- 150 


Administrators 


-3 


□ 


GRANVILLE COUNTY SCHOOLS: 


Teachers 


9 










Students 


- 175 


Administrators 


-2 


□ 


MOORESVILLE CITY SCHOOLS: 


Teachers 


7 










Students 


- 375 


Administrators 


-6 


□ 


NEW HANOVER COUNTY SCHOOLS: 


Teachers 


- 24 










Students 


- 590 


Administrators 


3 


□ 


RUTHERFORD COUNTY SC^IOOLS: 


Teachers 


38 










Students 


- 400 


Administrates 


-0 



Project CLIMB was developed in New Jersey. 



17 



MM 



COFFEE 

(Cooperative Federation For Educational Experiences ) 

COFFEE IS— 

□ A dropout prevention/reclamation program for adolescents with histories of academic failure, truancy, 
poor self-concept, fimily problems and social misconduct. 

□ Nationally validated for secondary students. 

COFFEE PROVIDES— 

□ A program integrating five conponents: 

• Academic conqx)nent (basic skills instruction) 

• Occupational conqx)nent (hands-on educational experiences) 

• Counseling conqxxient (occiq)ational and emotional suf^rt) 

• Pre-enq>loyment education conqx)nent (to enhance en^loyabiliry) 

• Physical education conqx)nent (self-accomplishment and group cooperation) 

□ Occiq)ational oHi^nent which includes training programs in the following areas. 

• Compter Maintenance and Repair 

• Word Processing 

• Building and Grounds Maintenance 

• Horticulture/Agriculture 

• Distributive Education 

□ A two-day onsite training workshop. 

COFFEE EFFECTIVENESS AND EXPECTATION— 

□ Project COFFEE students demonstrated significant gains in language, realing and math tests after 
participation in COFFEE. Eighty-five percent of Project COFFEE students graduated; 70% of Projea 
COFFEE graduates are employed; 49% of graduates are employed in jobs related to their occupational 
training. 

COFFEE USER— 

□ CHAPEL FILL-CARRBORO SCHOOLS: Teachers 5 

Students - 75 Administrators - 3 

COFFEE was developed in Massachusetts. 
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CONSERVATION FOR OnLDREN 

CONSERVATION FOR CHILDREN IS^ 

□ A program designed to increase conservation awareness, understanding, and action of elementary school 
children thnx^ a variety of basic skill activities designed for use in the classroom. Conservation for 
Children teaches about the interdependence of plants and animals, requirements of life, energy sources 
and use, pollution problems, recycling, and other coaservation concepts based on scientific principles 

□ Nationally validated for students in grades 1-6. 

CONSERVATION FOR CHILDREN HIOVIDES- 

□ Grade level conservation guides which combine basic skill practice in the areas of: 

Language arts 
Math 

Social studies 
Science 

All levels guide (activities, resource) 

□ Criterion-referenced tests, correlation tales to link basic skills with conservation ttpics, class record 
sheet for tabulation of student needs. 

□ A minimum one-day awareness/training for teachers. 
CONSERVATION FOR CHILDREN EFFECTIVENESS AND EXPECTATION- 

□ Evaluation data confirms that students using the materials for a minimum of 30 minutes per week master 
80% of the leamii^ objectives. In addition 75% of the parents of 2,000 students in the evaluation study 
responded in writing that they had observed their children implementing conservation practices at 
home which they had never seen before the children used the program. 

CONSERVATION FOR CHILDREN USERS- 



□ BERTIE COUNTY SCHOOLS: 


Teachers 


- 40 








Students 


- 633 


Administrators 


2 


□ BIADEN COUNTY SCHOOLS: 


Teachers 


- 20 








Students 


- 600 


Administrators 


2 


□ DURHAM CITY SCHOOLS: 


Teachers 


8 








Students 


80 


Administrators • 


1 


□ JOHNSTON COUWY SCHOOLS. 


Teachers 


- 84 








Students 


- 2200 


Administrators - 


2 



CONSERVATION FOR CHILDREN was developed in California. 
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ECRIIS- 

□ An in-servict program for teachers of students of ail ability- levek in reading and language skills, with 
e^ctations of 85-100% mastery. 

□ Nationally validated for grades 1-6, 
ECRI PROVIDES- 

□ A program designed to identify critical teacher behaviors essential in preventing leading failure 

□ A program that trains teachers to: 

• Elicit correct re^nses during instruction 

• Establish high levels of mastery 

• Maintain ontask behavior 

• Correlate the teaching of language SKills 

• Model and pron[q>t 

• Use effective management and monitoring systems 

• Diagnose and prescribe instantly 

□ A five-ciay in-service education program geared to research findings on eflfectivc teaching 
ECRI EFFECTIVENESS AND EXPECTATIONS- 

□ Average gains have exceeded 2.5 years per year enrolled in the program 

□ Teachers feel better about their jobs, and student behavior problems diminish 
ECRI USERS— 

□ ALAMANCE COUNTY SCHOOLS: Teachers - 20 



□ ORANGE COUNTY SCHOOLS: 



Students - 100 
Teachers - 16 
Students 525 



Administrators - 4 



Administrators - 8 



ECRI was developed in Utah. 
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EPSF 

(Earfy Prevention of School Failure) 

EPSFIS- 

□ A screening and curriculum program designed to prevent school failure by identifying the developmental 
levels and learning styles of children. 

□ Nationally validated for ages 4-6. 
EPSF PROVIDES- 

□ Training that equips teachers with the skills and competencies to match curriculum to levels of 
development. 

□ A screening process that evaluates the whole child through analyzing his/her modality development. 

□ A con^uter program that simplifies the conferencing pr^Kcss to provide teachers and parents with an 
individual student profile. Screening instruments, classroom management guides, classroom activity 
guides, parent materials, and literature folders for teaching the high process thinking skills also ai e 
provided 

EPSF EFFECTIVENESS AND EXPECTATION- 

□ Gain rates of higji-risk students over a three-year period averaged firom 1.39 months to 3.12 months of 
growth for each month in the program. Students with moderate learning needs also achieved accoixiing 
to expectations. Gains made during kindergarten persisted into subsequent years. 

EPSF USERS- 



□ 


HAUFAX COUNTY SCHOOLS: 


Teachers 


- 14 










Students 


- 1600 


Administrators - 


3 


□ 


HERTFORD COUNTY SCHOOLS. 


Teachers 


- 25 










Students 


- 1020 


Administrators - 


10 


□ 


HICKORi^ CITY SCHOOLS: 


Teachers 


- 13 










Students 


- 330 


Administrators - 


10 


□ 


Mcdowell county schools: 


Teachers 


8 










Students 


- 100 


Administrators - 


2 


□ 


TARBORO CITY SCHOOLS: 


Teachers 


- 20 










Students 


- 530 


Administrators - 


6 



EPSF was developed in Illinois. 
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FASTIS- 



□ A full-year coivse in the concepts and methods of the physical, biologic^, and earth sciences and their 
relation to the environment. 

□ Nationally validated tor students in ^de 7; it has also been used with students in grades 6 and 8 

FAST PROVTOES- 

□ A curriculum that is laboratory and field-oriented covering the three strandj concurrently. 

□ Student and teacher materials that include 

• The Student Record Book 

• Tlie classroom library of Reference Booklets 
« The Teacher's Guide 

• The Instructional Guide 

• Tlie Evaluation Guide 

□ A ten-day training institute for teachers and administrators 

FAST EFFECTIVENESS AND EXPECTATION- 

□ Data of matched treatment and control groups having a wide range of ability and socio-economic levels 
show: 

• Significant gains in lab skills 

• Significantly greater science achievement on CTBS Science Test 

• Significantly higher achievement in high school science 

FAST USERS- 

□ CUMBERIAND COUNTY SCHOOLS: Teachers - 20 

Students - iOOO 

□ GATES COUNTY SCHOOLS: Teachers - 



□ 



GRAHAM COUNTY SCHOOLS 



Students 
Teachers 
Students 
Teachers 
Students 
Teachers 
Students 



369 
3 

325 



Admmistrators • 2 



□ 



HIGH POINT CITY SCHOOLS. 



4 



□ 



MONTGOMERY COUNTY SCHOOLS 



520 
12 
1263 



Admmistrators • 1 



FAST was developed in Hawaii. 
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FOCUS 

(Focus Dissemination Project) 

FOCUS 

□ A secondary program for training teachers to deal with disaffected youth. 

□ Nationally validated for disaffected secondary students and all secondary educators, sch(x)l board 
members, and community members who have an interest in developing loc^ programs to meet the 
needs of the disaffected students in their settings. 

FOCUS PROVIDES- 

□ An alternative education plan for students who have been identified as disaffected, showing a lack of 
motivation, lack of confidence, and low self-esteei.i. 

□ Gvoxxp counseling e>q)erience called Family to meet together one hour daily throughout the year to help 
the student develop feelings of c^aring, self-worth, and concern for others. 

□ Highly structured program offering courses in English, social studies, and math 

□ A two-day training workshop. 

FOCUS EFFECTIVENESS AND EXPECTATION- 

□ Program effectiveness is measured in grade equivalency gains on stano-j*d achievement tests, reductions 
in negative behavior and improved attendance and grades. 

FOCUS USER- 

□ ROANOKE RAPIDS CITV SCHOOLS: Teachers 54 

Students - 20 Administrators - 6 

FOCUS was developed in Minnesota. 
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FOSPA IS- 



□ A program that prqwes the parent to be the child's first and most significant teacher. 

□ Nationally validated for parents and their children ages 4-5; also been used with parents and their 
children age 3 throi^ kindeigarten and with Chapter 1 and ^ciai education classes. 

FOSPA PROVTOES— 

□ Two-hour sessions once a week designed to involve all parents and their children in aaivities that 
stimulate and reinforce interaction within the family. 

□ Leamii^ stations set up in basic skill areas within an environment designed to meet the developing 
needs of the whole child. 

□ Home-activity kits designed to promote parent-child interaction and growth in basic skills. 

□ Effectiveness evaluation, pre- and post-program participation. 

□ A two<lay training workshop. 

FOSPA EFFECTIVENESS AND EXPECTATION- 

□ It has been determined that there is a 28% growth in skills with natural maturation factors taken out. 

.OSPAUSERS- 

□ AlAMANCE COUNTY SCHOOLS: Teachers - 9 



□ ROBESON COUNTY SCHOOLS: 



Students - 
Teachers - 
Students - 



20 
4 
40 



Administrators - 3 



Administrators - 2 



FOSPA was developed in Minnesota. 
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GEOLOGY IS 

GEOLOGY IS IS- 

□ An introductory geoscience course. 

□ Nationallyvalidatedforall students, grades 9-12. 

GEOLOGY IS PROVIDES- 

□ Geoscience learning opportunities not presently available in the science curriculum. 

□ A broad rai^ of materials and media-delivery instrumenvs for varied teaching and learning techniques. 

□ An eflfectivc interdisciplinary qiproach combining the technical aspects of course content and the social 
inq>lications in the wise use of earth resources. 

□ Five distinct but related units: 

• Introduction 

• Earth Materials 

• Ob^'^Tving the Earth 

• Internal Processes 

• External Processes 

□ Text material, lab exercises and activities, and objeaive and subjective tests for each unit 

□ A one- or two-day trainii^ workshop. 

GEOLOGY IS EFFECTIVENESS AND EXPECTATION- 

□ Throi^ study in this elective option, students can become more responsible consumers of earth 
resources and make informed decisions for the future regardii^ eneigy, geologic hazards, and land use 

GEOLOGY IS USERS— 

□ DAVIDSON COUNTY SCHOOLS: Teachers - 6 

Students - 150 

□ WILKES COUNTY SCHOOLS: Teachers - 9 

Students - M21 Administrators - 5 

GEOLOGY IS was developed in Illinois. 
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ICEIS- 



□ A program that teaches a creative problem-soMng process based in a sequentially ordered curriculum 
which int^rates thinkii^ skill development to a wide variety of subject areas. 

□ Used extensively for gifted and talented programs, as well as other special needs students. Full 
curriculum available (K-12). 

□ Nationally validated for heterogeneously grouped, whole classroom use, grades 4-6. 

ICE PROVIDES- 

□ Sequentially ordered activities or lessons that teach the process of creative problem solvii^ in a clearly 
understandable sequence for the development of: 

• Creative thinking skills 

• Deci^ion^makii^ skills 

• Oral & written communication skills 

• Seif-confidence 

• Desire for in-depth idea e?q>loration 

• Interrelationship of&cts and ideas 

□ Training activities which include teachii^ skills that assist teachers with techniques that foster effective 
thinking skill development 

□ Manuals to assise a^irpters, ncludii^ an administrative manual with the necessary information for smooth 
in^lementation ? ^ i project management, and an evaluation manual. 

□ A two-day tr^^ningw'orkshop conducted by Institute staff. 

ICE EFFECnVENI AND ETO^ECTATION— 

□ It was found that Project ICE students in grades 4-6 significantly improved their creative-thinking abilities 
in the area of flexibility, originality, and elaboration. 

ICE USERS- 



□ AVERY COUNTY SCHOOLS 



Teachers 
Students 
Teachers 
Students 
Teachers 
Students 
Teachers 
Students 
Teachers 
Students 



25 
650 

25 
800 

25 
1220 

25 
800 

25 
250 



□ CIAY COUNTY SCHOOLS: 



Administrators 



□ HERTFORD COUNTY SCHOOLS: 



Administrators 



□ MACON COUNTY SCHOOLS: 



Administrators 



□ WAKE COUNTY SCHOOLS 



ICE was developed in New Jersey. 
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PROJECT INSERVICE IS- 

□ A teacher in-service trainu^ program which directly links the enhancement of teaching skills through 
classroom based in-service training to significant inq>rovement in student academic achievement. The 
teachif^ skills are addressed to many of the findings of the effective schools research. 

□ Nati(Mially validated for K- 12 students as a means to improve school climate, school eflfeaiveness, and 
student achievement and attitude. 

PROJECT INSERVICE PROVIDES- 

□ Training in 1 5 identified teachii^ competencies for enhancement of student learning. 

□ Techniques for elicitii^ higji order thinking and for alternative teaching strategies which promote 
greater use of thinking abilities. 

□ A Communicatfon Model developed around the concepts of warmth, respectful treatment, and clearly 
defined limits of behavior includii^ moderately hig^ positive e3q)ectations. 

□ A mechanism for direct involvement in learning activities resultir^ in a more positive attitude towaid self 
and school 

□ Leamii^ activities designed to assist the student in developing the skill or behavior called for in project 
objectives. 

□ Two to four days of trainii^ for persons selected as in-service specialists. 
PROJECT INSERVICE EFFECTIVENESS AND EXPECTATION- 

□ As a result of particqution in Project INSERVICE, teacher skills become more consistent, and this in turn 
results in significant academic and attitude inq>ravement amoi^ the students of those teachers. As 
teachers strengthen their skills and create a more meaninrfiil classroom environment, students change 
and it shows both in student attitude and achievement. 



PROJECT INSERVICE USERS- 

□ GRANVILLE COUNTY SCHOOLS: 



Teachers - 55 

Students - 1650 

Teachers - 40 

Students - 556 



Administrators - 2 



□ ROBESON COUNTY SCHOOLS: 



Administrators - 2 



PRQIECT INSERVICE was developed in Illinois. 
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KIDS KITS IS- 

□ A program designed to geneiate active, self-directed learning and higher levels of thinking, using 
oi^ganized sets of multimedia materials on topics of student interest. 

□ Nationally validated for students of all abilities, grades 1-6 

iODS KITS PROVIDES- 

□ Training in a multimedia approach to gifted and talented education, ^cial education, regular classroom 
instniction, and library media center activities. 

□ Four phases of student involvement: exploration, in-depth study, application, and sharing of information. 
KIDS KITS EFFECTIVENESS AND EXPECTATION- 

□ Students dennK)nstrate (a) greater ^cificity, conq)lexity, and multiplicity in their descriptions of the 
purpose of their learning activitites; (b) more awareness and use of learning resources; and (c) a greater 
number of q^plications of the information gained. At the development site, results were statistically 
significant. 

KIDS KTTS USERS- 

□ CHATHAM COUNTY SCHOOLS: Teachers - 15 



□ CHOWAN COUNTY SCHOOLS: 



Students - 1044 
Teacht.. - 70 
Students - 1364 



Administrators - 6 



Administrators - 2 



KIDS KITS developed in Colorado. 
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KENDERMATH 

(First Level Mathematics ) 



iONDERMATH IS— 

□ A program that af^sists an instructor in the individualized teaching of first-le\^el mathematics. 

□ A program that assures that each basic skill and concept is mastered before a child may proceed to the 
next lesson. 

□ Nationally validated for children in their first year of mathematics instruction, kindergarten, or first grade 

KINDERMATH PROVIDES- 

□ Kits that include: 

• A "getting started ' guide 

• An easy-to-admiroMer placement test 

• Ninety sequenced lesson cards 

• A bag of 50 counters (bears, blocks, ^X)ons, etc ) 

• An objectives checklist to record student progress 

• A computer software counterpart— 10-disk software version with a "talking Teddy^' (voice- 
synthesized) teacher 

• A one-day training session 

KINDERMATH EFFECTIVENESS AND EXPECTATION— 

□ As a result of participation in the program, children demonstrated statistically significant growth in 
knowledge of mathematics as measured by CIRCUS Levels A and B 

KINDERMATH USER- 

□ GRAHAM COUNTY SCHOOLS: Teachers 10 

Students - 305 

KINDERMATH was developed in Pennsylvania. 
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ME-ME 

(Drug &Alcoh€}l Prevention Education Program ) 



MEMEIS- 



□ A multi-disciplinaiy prevention program that works to prevent drug abuse by hewing improve students' 
selfconcept and by teaching them to say NO to drugs. 

□ Nationally validated for all students grades 1 -6, also been used with kindergarten level students 

ME-ME PROVIDES- 

□ Activities for each grade level, arranged in sequential order. 

□ Drug information for children according to their grade and knowlec^e level about drugs, 

• Lower elementary children learn about MR. YUK and who is qualified to give them medicines. 

□ Upper elementary children learn about prescription and over-the-counter medicines as well as ^cohol, 
caffeine, and nicotine. 

□ Student-oriented materials con^ible with all areas of the curriculum. 

ME-ME EFFECTIVENESS AND EXPECTATION - 

□ Pre tests and post-tests were administered to experimental and control groups with matching 
socioeconomic and geographic bad^round, and ability levels. The project has been shown to increase 
students' self-concepts, their ability to make good decisions, and their factual information about drugs. 
There has been no evidence of an increase in drug abuse in schools where the program has been 
inq^lemented Evaliution instruments are available to schools who want to measure the im|>act of the 
program at their sites. 

ME-ME USER- 



□ REIDSVILLECnY SCHOOLS: 



Teachers - 73 
Students - 1660 



Administrators - 6 



ME-ME was developed in Wisconsin. 
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OKLAHOMA 
SECONDARY LEARNING DKABnUlES 

OKLAHOMA SECX)NDARY LEARNING DISABIUTIES IS— 

□ An individualized diagnostic/prescriptive teaching intervention system for learning-disabled adolescents. 

□ Nationally validated for learning-disabled students in grades 7- 1 2. 

OKLAHOMA SECONDARY LEARNING DISABIUnES PROVIDES— 

□ Three basic components: 

• A professionally staflfed learning lab. 

• A prescriptive diagnostician who has particular ability in developing educational intervention 
programs for individual scudents. 

• A media library for '^'"^ by the learning disabilities teacher to implement intervention strategies 

□ Training intended to inprove the existing structure of the school through increasing the communication 
between the regular content classes and the resource ixx)m. 

□ The prescriptive use of computer-assisted instruction in the resource room setting. 

□ A two-day training session. 

OKLAHOMA SECONDARY LEARNING DISABIUTIES EFFECTIVENESS AND EXPECTATIONS- 

□ The Oklahoma Child Service Demonstration Center model has tripled reading achievement and greatly 
enhanced the self-esteem of secondary leamii^ disabled students throughout the nation. 

□ TTiirty-three percent of tlie students Yavc been successfully mainstreamed after one year in the program 
OKLAHOMA SECONDARY LEARNING DISAL^ILITIES USERS- 



□ 


AIAMANCE COUNTY SCHOOLS: 


Teachers - 


51 










Students - 


400 






□ 


ASHE COUNTY SCHOOLS 


Teachers - 


19 










Students - 


150 


Administrators - 


2 


□ 


BRUNSWICK COUNTY SCHOOLS: 


Te^Jiers - 


36 










Students - 


48 


Administrators 


1 


□ 


STATESVILLE CITY SCHOOLS: 


Teachers - 


5 










Students - 


38 


Administrators - 


1 



OKLAHOMA SECONDARY LEARNING DLSx^BIUTIES was developed in Oklahoma. 
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OMBUDSMAN 

OMBUDSMAN IS- 

□ A school-based, scmester-Iong drug education/primary prcven; )n program. 

□ Nationally validated for students of all abilities, grades 5-6; has been used in other settings with grades 
7-8. 

OMBUDSMAN PROVIDES- 

□ A structured course designed to reduce certain psychological and attitudinal states closely related to 
drug use. 

□ Three major phases: 

• Self-awareness— includes a scries of exercises pemitting students to gain a wider understanding and 
appreciation of their values as autonomous individuals. 

• Group Skills— provides students with an qjportunity to develop communication, decision-making, 
and problem-solving techniques. 

• Outreach— provides students witli the opportunity to use the skills learned in the first two phases to 
plan and carry out a project within the community or school. 

□ A three-day training session for at least eight professionals. 

OMBUDSMAN EFFECTIVENESS AND EXPECTATION— 

□ Research about the OMBUDSMAN program shows that OMBUDSMAN graduates are more likely to 
report that they "no longer use drugs" than those students who have never taken OMBUDSMAN 
OMBUDSMAN has also proven its ability to impact significantly on high-risk correlates to frequent use of 
drugs. 

OMBUDSMAN USERS- 



□ 


MADISON COUNTY SCHOOLS: 


Teachers 


9 










Students 


- 177 


Administrators - 


1 


□ 


MOORE COUNTY SCHOOLS: 


Teachers 


- 19 










Students 


- 1800 


Administrators - 


2 


□ 


SCOTLAND COUNTY SCHOOLS: 


Teachers 


- 23 










Students 


- 350 


Administrators - 


2 


□ 


WESTERN ROCKINGHAM CITY SCHOOLS: 


Teachers 


- 12 










Students 


- 298 


Administrators - 


4 



OMBUDSMAN was developed in North >lina. 
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PREPARING FOR TOMORROWS WORLD 

(Science-Teclmology'Society) 

PREPARING FOR TOMORROWS \^RLD IS- 

□ A niulti-discq>iinaiy approach to problem soMng and critical thinking designed to promote decision- 
making and problem solving skills needed to deal with issues at the interface of science, technology, and 
society. 

□ Nationally validated for all students grrdes 7- 1 2. 

PREPARING FOR TOMORROWS WORLD PROVIDES- 

□ A set of 12 independent curriculum modules. Tqjic^ covered include 

• Energy Use and Conservation 

• Coastal Issues 

• Technological Change 

• Tran^rtation 

• Communications 

• Medical Technology 

• Urban Land Development 

• Cultural Inqxxt 

• Space Travel 

□ Student handouts, booklets, and filmstrips for use in activities such as scenario writing, graphing, 
problem-solving, conducting surveys, ^id futures foiecasting. 

□ bisc^ussion and dd)ate among students fcr encouragement of critical self-evaluaiion and promoting of 
more conqjlex reisoiiing ability and increase perspective-taking abilities. 

□ A two-day teacher training workshop for all teachers desiring to inclement the program. 

PREPARING FOR TOMORROWS WORLD EFFECTIVENESS AND EXPECTATION- 

□ Discussion and debate an .ng students encourages critical self-evaluation and promotes more con:^)lex 

masoning ability and increased perspective-taking abilities. 

PRET X)R TOMORROWS ^ORLD USERS- 

:klenburg CO! ^vty schools: 

□ CALDWELL UNTV SCHOOLS: 
n SALISBURY C V SCHOOLS: 



PREPARING FOR TOMORROWS WORLD was dev eloped in Colorado. 



Teachers 


- 41 






Students 


- 1325 


Administrators - 


10 


Teachers 


3 






Students 


- 75 


Administrators 


-2 


Teachers 


- 16 






Students 


- 400 


Administrators 


-2 
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QUDX 



(Microcomputer-Based Writing Activities ) 



Qunxis- 



□ A mioxxromputer-based writing program that provides students with software tools for planning, 
conqx)sing, revising, storing, retrieving, and printing written text. 

□ Nationallyvalidatedfor grades 3-5. 
QUnX PROVIDES- 

□ Motivating writing activities in a structured, computer-based format, allowing flexibility in addressii^ 
student ability and interest. 

□ Use of "real life" microcon[q>uter tools. 

□ Training and assistance to teache s iv. integrate die software into classroom writing instruction and 
writing in content areas. 

□ Tools to sq)plement and e?q)and language arts and writing instruaion, e^cially in the areas of 
expository and persuasive writing. 

□ A three-day teacher training workshop to inq^lemeiit the program. 

QUnX EFFECTIVENESS AND EXPECTATION- 

□ Intermediate level elementary students have significantly improved the quality of their expository 
writii^ as measured by pre- and post-writing sanq)les in conq>arison with a matched control group. 

QUnX USER- 



□ STATESVIIJLECirV^ SCHOOLS: 



Teachers - 6 
Students - 150 



Administratoi-s - 3 



QUnx was developed in Massachusetts. 



45 



ERLC 



4^ 



njjpnit dfkSBT naNgk 

ncDH 



READ-WRITE 

READ-WRITE IS--- 

□ A basic skills program designed to promote total reading comprehension through writing. 

□ A program involving a psycholinguistic approach which utilizes the student's individual ideas, attitudes, 
and experiences. 

□ A program that can operate within *he regular reading program with materials that are already being 
used in the classroom. 

□ A program that combines reading and writing in Qiapter 1 classes. 

□ Nationally validated for grades 2-7. 

READ-WRITE PROVIDES— 

□ The READ WRITE RESOURCE AND INSTRUCTIONAL MANUAL that contains prescriptions-- ^cially 
developed strategies designed to teach one maior skill and several ancillary skills simiiltaneously. 

□ A checklist that can be used in conjunction with formal and informal diagnosis to list and establish a 
priority^ ranking of pupil needs on a class, group, and individual basis. 

□ A one-day workshop for teachers and administrators. 

READ-WRITE EFFECTIVENESS AND EXPECTATIONS— 

□ Conq>ared to the publisher's national norm group, students enrolled in READ-^^TE demonstrated a 
significant increase in reading comprehension skills as measured by the CTBS, Forms U and V. 

□ Teachers can begin to utilize READ-WRITE strategies immeciiately following training. 
READ WRITE USER- 
LI WASHINGTON COUNTY SCHOOLS: Teachers - 25 

Students - 5. Administrators - 4 

READ-WRITE was developed in New Jersey. 
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SAGE 

SAGE IS- 

□ A program designed to improve academic achievement by providii^ a differentiated specialized 
curriculum for gifted and talented students. 

□ Nationally validated for grades 1-5. 

SAGE PROVIDES- 

□ An extension of the r^ular school curriculum by using a three-fold model incorporating thinkii^-skill 
development, mini-study units, and independent study. 

□ A curriculum that can be easily inq>iemented in one of three instructional models or a combination 
thereof: the separate classroom, resource room, consultant teacher. 

□ A two-day training session for teadiers and administrators. 

SAGE EFFECTIVENESS AND EXPECTATION- 

□ Students performed at significantly higher levels in hi^er order thinking skills than did students in a 
control groiq), as measured by either the Ross Test of Higher Cognitive Processes (grades 4-5 ) or the 
test of Cognitwe Skills (grades 1-3). Similar gains were achieved on the CTBS, Form U, and the Cornell 
Critical Hiinking Test, Level X. 

SAGE USERS— 

□ MARTIN COUNTY SCHOOLS: Teachers - 9 

Students - 200 Administrators - 3 

□ RUTHERFORD COUNTY SCHOOLS: Teachers - 25 

Students - 400 Administrators - 1 8 

SAGE was developed in Massachusetts. 
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SJ]\EP 

(San Jose NiOriiian Education Project-Nutrition Through Science) 

□ A program designed to train young children in the science of nutrition while reinforcing regular 
classroom subjects, ef)ecially science. 

□ Nationally validated for grades K-4. 

§JNEP PROVIDES— 

□ A team q)proach that in/olves teachers, food service staff members, parents, and students in promoting 
nutrition awareness through an articulated curriculum of lessons, activities, di^lays, games, and 
incentive awards. 

□ Training for teadiers and food service staff that focuses on innovative teachii^ techniques to promote 
increased nutrition knowledge and better food consunq)tiOti habits by students. 

□ .Sequential curriculum guides that are correlated with appropriate grade levels to allow teachers to 
indhidualize instruction (over 150 lessons). 

□ Games that have been designed as self-instructional tools or for small-group instruction. 

5FNEP EFFECTIVENESS AND EXPECTATION— 

□ Students achieved a 13-19% increase in cognitive knowledge. Piatewaste studies demonstrated that 
projea students increased consunq)tion of all food on the school lunch, e^cially vegetables, salad, fruit, 
wliole grain bread, and milk. 

USERS— 



□ 


CLINTON CITY SCHOOLS: 


Teachers 


- 112 










Students 


- 1973 


Administrators - 


2 


□ 


DURHAM CITY SCHOOLS: 


Teachers 


11 










Students 


- 148 


Administrators - 


3 


□ 


FRANKLINTON CITY SCHOOLS: 


Teachers 


' 29 










Students 


' 550 


Administrators - 


5 


□ 


HALIFAX COUNTY SCHOOLS: 


Teachers 


- 28 










Students 


- 425 


Administrators 


2 


□ 


NORTHAMPTON COU>TY SCHOOLS: 


Teachers 


- 19 










Students 


- 600 


Administrators - 


1 


□ 


RED SPRINGS CITY SCHOOLS: 


Teachers 


34 










Students 


- 550 


Administrators - 


5 


n 


ROBESON COUNTY SCHOOLS: 


Teachers 


8 










Students 


- 850 


Administntors - 


5 



SJNEP was developed in California. 
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STARWALK 

STARWALKIS- 

□ An eaith/^)ace science program for elementary students. 

□ Nationally validated for grades 3 and 5; also been used in other grades 
STARWALK PROVIDES- 

□ Instruction in earth/^ace concepts which accommodates various developmental levels, 

□ Lessons structured around three visits to a planetarium. In-service orientation and technical assistance 
as well as a management system for scheduling of students. 

□ One-day training at adopter site. 

STARWALK EFFECTIVENESS AND EXPECTATIONS- 

□ Third grade students improve their knowledge of earth/^ace concepts related to seasons, distance, 
and time significantly more than a comparison group of similar students studying the same curriculum 
with a diflFerent method. 

□ Fifth grade students improve their knowledge of earth/space concepts related to seasoas, weather, 
distance, and time significantly more than a comparison group of students. 

STARWALK USER- 

□ DARE COUNTY SCHOOLS: Teachers - 16 

Students - 376 Administrators - 3 

STARWALK was developed in Illinois. 
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STUDENT TEAM LEARNING 

STUDENT TEAM LEARNING IS- 

□ A set of instructional techniques placing students in four- or five-member heterogeneous learning teams 
to master basic skills. 

□ Nationally validated for grades 3-12. 

STUDENT TEAM LEARNING PROVIDES- 

□ Training in three major techniques- 

• Student Teams Achievement Divisions (STAD): Students study worksheets in teams following 
teacher presentation, take quizzes individually whose scores are summed for a team total score 
which is publi^ed in a weekly newsletter. 

• Teams-Games-Toumaments (TGT): Similar to STAD, except that students di^lay their learning by 
playing academic games instead of taking quizzes, 

• Jigsaw: Students become "e3q)erts" on topics relating to narrative material they have read and teach 
these topics to their teammates. 

□ An initial 2-clay teacher training workshop and a one-day follow-up workshop 

STUDENT TEAM LEARNING EFFECTIVENESS AND EXPECTATIONS- 

□ The objectives of Student Team Learning are *o increase student academic achievement in basic skills 
and to promote better social and racial relations by having students cooperate and work together m 
their classrooms. 

□ Evaluation of student outcomes is accomplished through pre- and post-test measurement on subject- 
^cific instruments provided by the project 

STUDENT TEAM LEARNING USER- 

□ DARE COUNTY SCHCX)LS: Teachers 12 

Students - 300 Administrators - 5 

STUDENT TEAM LEARNING was developed in Maryland. 



54 




.(ountyteacln-rsiui 



^ nnirninn workshop. 



ERid 



fttral <r%scr nwv^ofr 

lioOii 



TALENTS UNLIMITED 

TALEWTS UNTJMITED IS- 

□ A structured attempt to apply a multiple-talent theory approach to the regular classroom situation 

□ Nati ' Jly validated for grades 1-6 

TALENTS UNLIMITED PROVIDES— 

□ framing to he^ teachers recognize ar nurture multiple talents in children of varying ability levels 
including talents in the area of 

• Productive thinking 

• Communication 

• Forecasting 

• Decision-making 

• Plannii^ 

• Academic areas. 

□ A structured attempt to implement and evaluate at ^he elementary level the multiple-talent theory as 
defined by Dr. Cahin Taylor. 

□ Models for teacher training, student instruction, and evaluation. 

□ Two days of training for classroom implementation 

T.\LENTS UNLIMITED EFFECTIVENESS AND EXPECTATION- 

□ Talents Unlimited is based on sound educational and psychological research in learning and can operate 
within any organizational pattern. 

TALENTS UNLIMITED USER— 

□ ROCKY MOUNT CITY SCHOOLS: Teachers 17 

Students - 2340 Administrators - 8 

TALENTS UNLIMITED was developed in Alabama. 
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TALK IS 



□ A program designed to iixprovc cjq^rcssivc and receptive vocabulary skills and language. TALK 
encourages the use of positive reinforcement, active participation, creative thought, and fiin in learning, 

□ Nationally validated for students in grades K-3 scoring at the 50th percentUe or below on a standardized 



TALK PROVIDES- 

□ A TALK lesson manual that includes lessons in: 

• Ustenii^ skills 

• Grammatical skills 

• Describing and defining 

• Personal and social awareness 

• Choral ^leaking 

• Storytelling 

• Creative dramatics and puppets 

• Speaking and hearing science 

□ A one-day training session for language specialists and classroom teachers, 
TALK EFFECTIVENESS AND EXPECTATION — 

□ Talk students have $ho^\ii gains of 30% to 80% on standardized tests for recef 
language. These highly significant gains have been obtained at all grade levels. 

TAIX USERS— 

□ BUNCOMBE COUNTY SCHOOLS: Teachers - 4 



reading test. 
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RANDOLPH COUNTY SCHOOLS: 



MOORESVILLE CiT\^ SCHOOLS: 



Students - 

Teachers • 

Students • 

Teachers - 

Students • 



430 
14 

350 
20 

133 



Administrators • 5 



Administrators - 2 



Administrators - 8 



TALK was developed in UUnois. 
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WRJ.T.&E- 

(Writing is Thorough and Efficient ) 

WR.I.T.&E. IS— 

□ A writii^ prograin designed to ixtprove students' writing competency and fluency in composing by using 
a nroccss approach to writing. This is developmentally tailored to students' needs 

□ Nationally validated for 12. 

WR.I.7.&E. PROVTOES— 

□ A student activities component of the curriculum that features teacher modelii^. journal writing, 
teachii^ the language Literacy skills as a part of the writii^ process, and a Young Authors Conference. 

□ A staff development conponent of the curriculum that offers ejq>eriences for the Teacher as a Writer, 
Teacher as a Researcher, and Teacher as an Educator. 

□ A three-day workshop designed to prepare teachers for using WRI.T&E. teaching techniques 

WR.I.T.&E. EFFECTIVENESS AND EXPECTATION— 

□ Based upon the results of three e?q)erimental studies across different grade levels, students receiving 
instruction with the WR.1 T.&E. curriculum significantly outperformed comparable contit^l groups in 
writing ability as measured by the Holistic Writing Assessment 

WR.I.T.&E. USER- 

□ LEE COUNTY SCHOOLS: Teachers 28 

Students - 700 Adrruaiiitrators - 2 

WILI.T.&E. was developed in New Jersey. 
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(ZOO OpportunUies Outreach) 

zoo IS- 

□ A series of curriculum materials related to the study of aninials to supplement and enrich existing 
classroom programs through experimental learning, 

□ iNationalty validated for students of "11 abilities, K-6, 

ZOO PROVIDES- 

□ A science-oriented animal studies program that offers varied multi-sensory and multimedia learning 
experiences to augment zoo field trips 

□ Project-developed materials that include units on animal characteristics, animal behavior, and aniniaJ 
homes and habitats for primary grades; and classificatioa adaptation, and interdependence for the 
intermediate grades. 

□ A teacher's unit book containing background and introductory information, activity suggestions, and a 
bibliography of resources. Activities through which students experience not only science tut a^cts of 
language, mathematics, social studies, music, and art. 

□ A one-day trainii^ session for teachers. 

ZOO EFFECTIVENESS AND EXPECTATION- 

□ Students in projea classrooms gained significantly more than comparison stuoents in their knowle<fee 
and understanding of the concepts and processes of each of the project units 

ZOO USER- 

□ GUILFORD COUNTV SCHO(:>LS: Teachers - 150 

Students - 500 Administrators - 2 

ZOO was developed in North Carolina. 
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NORTH CAROLC^A DEMONSTRATION SITES 

Each Developer Demonslfator ptt>graun receiving federal dissemination funds maintains a 
demonstration classroom or school where visitors are welcome to see a program in action. These 
programs are located across the United States. Several programs have demonstration sites in North 
Carolina; they are: 

BOOKS & BEYOND Rowan County 

CLIMB Alexander County, Brunswick County, Currituck County, Mooresvillc City 

CONSERVATION FOR CHILDREN Rowan County 

EARLY PREVENTION OF SCHOOL FAILURE Durham City 

FAST Wake County 

KIDS KITS ChaLham County 

TALK Alamance County 

Persons interested in visiting a demonstration site should contact the North Carolina Slate Facilitator. 
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